
  

The Lexington Ballet Company Presents 
Romeo and Juliet: Activities for the Classroom 

 

TThhee  LLeexxiinnggttoonn  BBaalllleett  CCoommppaannyy’’ss  sscchhooooll  sshhooww  PPeerrffoorrmmaanncceess  pprroovviiddee  eevviiddeennccee  ffoorr  tthhee  

ffoolllloowwiinngg    

AArrttss  aanndd  HHuummaanniittiieess  PPrrooggrraamm  RReevviieeww  DDeemmoonnssttrraattoorrss::  
  

ARTS AND HUMANITIES: CURRICULUM AND INSTRUCTION 

Demonstrator 2. Aligned and Rigorous Curriculum  

a.) The arts curriculum encompasses creating, performing and responding and is fully aligned with the Kentucky Core Academic Standards 

b.) The arts curriculum provides for the development of arts literacy in all four arts discipline and also utilizes the Common Core Standards for English/Language Arts. 

c.) The school curriculum provides opportunities for integration as natural cross-curricular connections are made between the arts and other content areas. 

d.) The arts curriculum includes the study of representative and exemplary works of dance, music, theatre and visual arts from a variety of artists, cultural traditions and historical 

periods. 

Demonstrator 3. Instructional Strategies  

b.) Teachers provide print, electronic media, virtual or live models of exemplary artistic performances and products to enhance students’ understanding of each arts discipline and to 

develop their performance/production skill 

d.) Guest and community artists, artist residencies, field trips, etc., are integrated into the school arts culture for all students and provide experiences that are designed to promote 

learning of Kentucky Core Academic Standards within the arts and other content areas. 

Demonstrator 4. Student Performance 

b.) Students identify a purpose and generate original and varied art works or performances that are highly expressive with teacher guidance. 

d.) Students use written and verbal communication to objectively reflect on exemplary exhibits and live or technologically provided performances as classroom assignments. 

All activities in this study guide align with the Kentucky Core Academic Standards in Arts and Humanities – Elementary- High Schools Levels. 

 

Synopsis-  
ACT I, Scene 1: The market place, Verona. Romeo, son of Montague, tries unsuccessfully to declare his love for Rosaline and is consoled by his friends Mercutio 
and Benvolio. As day breaks and the townspeople meet in the market, a quarrel develops between Tybalt, a nephew of Capulet, and Romeo and his friends. The 
Capulets and Montagues are sworn enemies, and a fight soon begins. The Lords Montague and Capulet join the fray, which is stopped by the appearance of the 
Prince of Verona, who commands the families to end their feud. 
Scene 2: Juliet's anteroom in the Capulet house. Juliet, playing with her nurse, is interrupted by her parents, Lord and Lady Capulet. They present her to Paris, a 
wealthy young nobleman who has asked for her hand in marriage. 
Scene 3: Outside the Capulet house. Guests arrive for a ball at the Capulet house. Romeo, Mercutio, and Benvolio, disguised in masks, decide to go in pursuit of 
Rosaline. 
Scene 4: The Ballroom. Romeo and his friends arrive at the height of the festivities. The guests watch Juliet dance; Mercutio, seeing that Romeo is entranced by 
her, decides to distract attention from him. Tybalt recognizes Romeo and orders him to leave, but Capulet intervenes and welcomes him as a guest in his house.  
Scene 5: Outside the Capulet house. As the guests leave the ball, Capulet restrains Tybalt from pursuing Romeo. 
Scene 6: Juliet's balcony. Unable to sleep, Juliet comes out onto her balcony and is thinking of Romeo, when suddenly he appears in the garden. They confess 
their love for each other. 
ACT II, Scene 1: The market place. Romeo can think only of Juliet, and, as a wedding procession passes, he dreams of the day when he will marry her. In the 
meantime, Juliet's nurse pushes her way through the crowds in search of Romeo to give him a letter from Juliet. He reads that Juliet has consented to be his 
wife.  
Scene 2: The chapel. The lovers are secretly married by Friar Laurence, who hopes that their union will end the strife between the Montagues and Capulets. 
Scene 3: The market place. Interrupting the revelry, Tybalt fights with Mercutio and kills him. Romeo avenges the death of his friend and is exiled. 
ACT III, Scene 1: The bedroom. At dawn the next morning, the household is stirring, and Romeo must go. He embraces Juliet and leaves as her parents enter 
with Paris. Juliet refuses to marry Paris, and, hurt by her rebuff, he leaves. Juliet's parents are angry and threaten to disown her. Juliet rushes to see Friar 
Laurence. 
Scene 2: The chapel. She falls at the Friar's feet and begs for his help. He gives her a vial of sleeping potion that will make her fall into a death-like sleep. Her 
parents, believing her to be dead, will bury her in the family tomb. Meanwhile Romeo, warned by Friar Laurence, will return under cover of darkness and take 
her away from Verona. 
Scene 3: The bedroom. That evening, Juliet agrees to marry Paris, but the next morning, when her parents arrive with him, they find her apparently lifeless on 
the bed. 
Scene 4: The Capulet family crypt. Romeo, failing to receive the Friar's message, returns to Verona stunned by grief at the news of Juliet's death. Disguised as a 
monk, he enters the crypt and, finding Paris by Juliet's body, kills him. Believing Juliet to be dead, Romeo drinks a vial of poison. Juliet wakes and, finding Romeo 
dead, stabs herself. 

 



Moods and Emotions 
frightened 
anxious 
tired 
afraid 
lonely 
silly 
sad 
happy 
surprised 
angry 
jealous 
joyful 
annoyed 
excited 
proud 
confused 
worried 
scared 
bored 
grumpy nervous cheerful 
loving  guilty  shy 
curious  embarrassed 
 

 

 

 

 

 

How do the different 

characters 

demonstrate different 

moods on stage? 

How do the dancers 

express these 

movements on stage? 

How can you express 

moods, emotions , and 

feelings thr ough 

movement and facial 

expressions? 

Music and Emotions: 
 
Listen to different types of 
music.  What moods and 
emotions do you hear in each 
piece?  How can dance express 
and communicate these same 
emotions to an audience?   
How do space, time and force 
elements of dance help express 
mood and emotions in dance?  
How can space, time and force 
change basic movements like 
skipping, walking, jumping, 
turning to create different moods 
and emotions? 
 

 

 

 

Mood and Emotions in Dance- CLASSROOM 
ACTVITIY! 

Dancers have to create feelings and emotions 
through their bodies and movements to 
communicate to their audience.   

ü Call out emotions and have students create 
movements and facial expression that express that 
emotion.  Discuss what the emotion looks like ï how 
your body can express that emotion. 

ü Have students choose an emotion and create a 

short movement phrase that expresses that 

emotion.  Allow students to work with a partner or in 

a group.  Perform for the class and ask audience to 

guess what emotion/feeling that students/group was 

expressing in their performance. 

ü Have students choose 3-5 emotions and create a 

dance using their chosen emotions.  Dances need 

to have a beginning, middle and end and use a 

variety of movements and the elements of dance to 

express their emotions.  Groups may choose to 

create a story with their emotions to perform, or 

sequence their emotions in a specific order for 

performance.  Find music that matches emotions to 

accompany performances. 

ü Have groups perform their dance phrases for the 

class.  Have other students watch and describe the 

emotions they see and the story or other ideas 

being communicated through movement.   

 

 

 

Listen to the music from Romeo and Juliet here: 

https://www.youtube.com/watch?v=W6Tb84v-KdA 

It is by composer Sergei Prokofiev 

Read more about him here: 

http://www.allmusic.com/artist/sergey -prokofiev-

mn0000596899 

and here is an interesting article about Provokiev and 

Romeo and Juliet- 

http://www.news.cornell.edu/stories/2011/03/dark -

story-behind-romeo-and-juliet-ballet-revealed 

Can you find out more out his life and the story behind 

his music for Romeo and Juliet? 

https://www.youtube.com/watch?v=W6Tb84v-KdA
http://www.allmusic.com/artist/sergey-prokofiev-mn0000596899
http://www.allmusic.com/artist/sergey-prokofiev-mn0000596899
http://www.news.cornell.edu/stories/2011/03/dark-story-behind-romeo-and-juliet-ballet-revealed
http://www.news.cornell.edu/stories/2011/03/dark-story-behind-romeo-and-juliet-ballet-revealed


  

Many sayings we use today 

have come from 

Shakespeare.  Choose 3 of 

the saying from the picture 

below.  For each saying 

create a frozen picture with 

a small group that 

expresses its meaning or 

idea. Link your 3 sayings 

together with a short 

movement phrase to 

transition from one saying 

to the next. 

Shakespeare: connecting reading, writing 

and dance 

Many ballets are based on stories, books and poems.  
Literature is a wonderful source of inspiration to 
spark dance creation and performance. 
 
Read the synopsis of Romeo and Juliet.  
What is the plot or storyline?   
Who are the different characters in a Romeo and 
Juliet? 
 
Look at other excerpt of Shakespearian stories.   
Read through different scenes and choose one that 
inspires movement and dance.  Create your own 
dance to tell a story by Shakespeare. 
 
After watching Romeo and Juliet, write a new ending 
for the story. Create movements that tell your new 
ending without using words.  Perform for the class.   
How are your movements the same or different from 
those in the Lexington Balletôs performance?   
How is your story different?? 
Watch another version of the ending of Romeo and 
Juliet. 
 
https://www.youtube.com/watch?v=wt8Z8uQFV14 
 

 
 
 

 

 

https://www.youtube.com/watch?v=wt8Z8uQFV14


  
Basics of Dance – SPACE-TIME-FORCE 

 
Put on some music and call out various elements 

of dance and movements and have students 

move around the room demonstrating these, such 

as: 

o Walk at a high level, change to a low level, 

medium level.   

o Walk with large steps, small steps 

o Skip in different pathways: straight, 

curved, zigzag 

o Gallop forward, backwards and sideways 

o Stomp with heavy force, tiptoe with light 

force 

o Slide fast at a quick tempo, slide slow 

o Add your own or let your kids throw out 

some ideas. 

Create mini-dances by combing movements 

and space time and force elements.  Add 

music and perform for the class! 

 

 

 

 

 

 

Basic Dance Vocabulary for the Classroom 

 

Force: The use of energy while moving 

Heavy/light, Smooth/Sharp, etcé  

Space:  The area covered by the dance movements  

Å directions: Forward, backward, sideways, up, down, etc 

Å level: The distance from the floor high, medium, low 

Å pathways: Patterns that the body makes as it moves through 

space or on the floor 

Å shape: The design of the body as it exists in space 

Time: How fast or slow (tempo); even or uneven (beat); and long or 

short (duration) the movement is 

Locomotor Movements: walk, run, tip-toe, slither, roll, crawl, jump, 

march, gallop, hop, skip, leap, slide 

Non-Locomotor Movements: bend, twist, turn, open, close, swing, 

stretch 

Principles of Movement:  balance, initiation of movement, weight 

shift 

Purposes of Dance: ceremonial, recreational, artistic expression 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Responding to the Performance  

Writing about dance and understanding what you have 
just seen can be a difficult task for students.  Use the 
guide below to help your students respond to the 
performance they have just seen or pieces they create 
within the classroom to perform. 
 
MacArthur Award winning choreographer Liz 
Lerman's Critical Response Process has been a widely 
adopted as a tool for providing valuable critical 
response to the work of both professional and student 
artists and is a great tool to introduce to students.  This 
method is easily adapted and applied any technical or 
academic subject matter! 
 

This Process will use your students in two of three 

roles; artist (when they present their dance), and 

responder (when they offer feedback to their peer 

groups), 

¶ The artist perform their dance for their peers 

and knows they will get to discuss with the 

audience afterwards; 

¶ Responders, view their fellow student artistôs 

dance and offer appropriate feedback to the 

dance in a dialogue with the student artists;  

The class instructor will serve as the facilitator,  

¶ The facilitator initiates each step, keeps the 

process on track, and works to help the artist 

and responders use the Process to frame 

useful questions and responses. 

 

 

The Critical Response Process will take place after students have viewed a performance or presentation.  This Process can be 

applied to any presentation, short or long, large or small, and at any stage in its development.  As facilitator, lead your student artists 

and responders through the following four steps: 

1. Statements of Meaning: Responders give POSITIVE feedback to the performers about their dance they just observed.  

Statements like é 

a. I liked how the dance showed _________é 

b. My favorite part was _____...  

 

2. Artist as Questioner: Now your student artists get to ask their peer audience specific questions about the dance.  This 

gives the student artists a chance to check with their audience to see if they understood the story they were trying to tell 

through dance.   Questions might includeé 

a. Could tell what we were doing when ______? 

b. Did we dance _____ big (long, soft, sharp, etcé) enough?   

 

3. Neutral Questions:  Responders ask neutral (no stated or implied opinions) questions about the dance and the student 

artists respond.  Here the audience gets to find out why the student artists did something in a particular way.  For example, 

a. Rather than asking ñWhy did you spin like crazy?ò ask ñWhat was the reason you were spinning?ò  

 

4. Direct Comments:  Once all the other questions have been exhausted, the responders may state opinions, but only if the 

given permission by the student artists.  The usual form is ñI have an opinion about ______, would you like to hear it?ò The 

student artists may answer no if they do not wish to hear the opinions for any reason. 

 

 

http://www.danceexchange.org/performance/criticalresponse.html


 

  

Academic Expectations 
1.15 Students make sense of and communicate ideas with movement. 

2.23 Students analyze their own and others' artistic products and performances using accepted standards. 
 
Elementary: 

Big Idea: Structure in the Arts: Skills and Concepts ς Dance  
Students will  
analyze and explain the use of elements of dance (space, time, force) and basic dance forms using dance terminology  
use the elements of dance in creating, copying and performing patterns of movement independently and with others  
observe, describe and demonstrate locomotor (e.g. walk, run, skip, gallop) and nonlocomotor (e.g. bend, stretch, twist, swing) 
movements  
 

Big Idea: Purposes for Creating the Arts: Skills and Concepts ς Dance 
Students will 
describe and compare multiple purposes for which dance is created (ceremonial, recreational, artistic expression) 
create new, observe, choose and perform dance to fulfill a variety of specific purposes 
 

Big Idea: Processes in the Arts: Skills and Concepts ς Dance  
Students will  
be actively involved in creating and performing dance (incorporating the elements of dance: space, time and force) alone and 
with others  
use knowledge of the elements of dance and dance terminology to describe and critique their own performances and the 
performances of others  
identify possible criteria for evaluating dance (e.g., skill of performers, originality, emotional impact, variety, interest)  
demonstrate behavior appropriate for observing the particular context and style of dance being performed; discuss opinions 
with peers in a supportive and constructive way 
 

Middle Grades: 
Big Idea: Structure in the Arts: Skills and Concepts ς Dance  
Students will 
use appropriate terminology to identify and analyze the use of elements in a variety of dance (space, time, force) 
observe, describe and demonstrate choreographic forms in dance 
apply elements of dance and principles of movement (e.g., balance, initiation of movement, weight shift) when observing, 
creating and performing patterns of movement independently and with others 
identify and describe themes and styles (including characteristics of styles) of dance 

Big Idea: Purposes for Creating the Arts: Skills and Concepts ς Dance 
Students will 
compare and explain purposes for which dance is created (ceremonial, recreational, artistic expression) 
create new, observe, choose and perform dance to fulfill a variety of specific purposes 
 

Big Idea: Processes in the Arts: Skills and Concepts ς Dance 
 Students will 
be actively involved (individually and in small groups) in creating and performing dance (using the elements of dance: space, 
time and force) in a variety of compositional forms (AB, ABA, call and response, or narrative) 
create an improvisational dance with complex movements (beginning, middle and end) 
use knowledge of dance elements to create and perform dance in an expressive manner 
use knowledge of the elements of dance and dance terminology to describe and critique their own performances and the 
performances of others 
identify and apply criteria for evaluating dance (e.g., skill of performers, originality, emotional impact, variety, interest) 
demonstrate behavior appropriate for observing the particular context and style of dance being performed; discuss opinions 
with peers in a supportive and constructive way 
 

 

 

 



 
 
High School 
Big Idea: Structure in the Arts: Skills and Concepts ς Dance 
Students will 
use appropriate terminology to analyze and evaluate the use of elements in a variety of dance (space, time, force) 
apply elements of dance and principles of movement (e.g., balance, initiation of movement, weight shift) to: 
expressively create and perform a range of patterns of movement 
analyze and evaluate the use of choreographic forms in dance (theme and variation, rondo, narrative) 
analyze and describe how themes in dances and styles of dance communicate ideas and feelings 
identify and explain characteristics of dance styles (ballet, tap, jazz, modern) 
describe and analyze the relationships between and among music, costumes, lighting, props/scenery and choreography 
 

Big Idea: Purposes for Creating the Arts: Skills and Concepts ς Dance 
Students will 
compare, interpret and explain purposes for which dance is created (ceremonial, recreational, artistic expression) 
create new, observe, choose and perform dance to fulfill a variety of specific purposes 
 

Big Idea: Processes in the Arts: Skills and Concepts ς Dance 
Students will 
be actively involved (individually and in groups) in creating and performing dance (using the elements of dance: space, time and 
force) in a variety of choreographic forms (theme and variation, rondo, narrative) 
demonstrate appropriate alignment, strength and flexibility while performing dance movement 
apply knowledge of dance elements and dance terminology to: 
expressively create and perform dance to communicate thoughts, ideas and/or feelings 
describe and critique their own performances and the performances of others 
identify and apply criteria for evaluating dance (e.g., skill of performers, originality, emotional impact, variety, interest) 
demonstrate behavior appropriate for observing the particular context and style of dance being performed; discuss opinions 
with peers in a supportive and constructive way 
explore skills and training necessary for a variety of careers related to dance 
 

 


